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1. COMMITMENT 
The Academic Essentials 
What students must know 
and be able to do to succeed 
in middle/high school, the 
workplace, and college. 
© 2011 Jim Burke G
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READ 
• Literary 
• Informative 
• Persuasive 
• Multimedia 
• Visual/Graphic 

      

WRITE 
• Expressive 
• Informative 
• Persuasive 
• Imaginative 

      

SPEAK & LISTEN 
• Interview 
• Discuss 
• Speak/Present 
• Perform 

      

REPRESENT 
• Image 
• Graphic 
• Infographic 
• Numbers 
• Multimedia 

      

OBSERVE 
• People 
• Processes 
• Performances 

      

TAKE NOTES 
• Lecture 
• Research 
• Reading Literature 
• Reading Info/Argument 

      

4.
 C

A
PA
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TAKE TESTS 
• Multiple Choice 
• Essay 
• Short Answer 
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 3. COMPETENCIES  
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The Four Cs of Academic Success  

© 2003 Jim Burke. Please contact jburke@englishcompanion.com for permission to use. 

Commitment Content 
Commitment describes the extent to which students care 
about the work and maintain consistency in their attempt 
to succeed. 

Content refers to information or processes students must 
know to complete a task or succeed on an assignment in 
class. Domains include: academic, social, procedural, 
cultural, vocational, ethical, and cognitive. 

Key aspects of commitment are: 
• Consistency: Everyone can be great or make heroic 

efforts for a day or even a week; real, sustainable 
success in a class, or on large assignments requires 
consistent hard work and “quality conscience” 

• Effort: Some students resist making a serious effort 
when they do not believe they can succeed. Without 
such effort, neither success or improvement are 
possible 

• Emotional investment: Refers to how much students 
care about their success and the quality of their work on 
this assignment or performance. Directly related to 
perceived relevance and importance. This is what Jaime 
Escalante calls ganas, which means “the urge to 
succeed, to achieve, to grow.”  

• Faith: Students must believe that the effort they make 
will eventually lead to the result or success they seek. 
Faith applies to a method or means by which they hope 
to achieve success 

• Permission: Students must give themselves permission 
to learn and work hard, and others permission to teach 
and support them if they are to improve and succeed. 

Content knowledge includes: 
• Conventions related to documents, procedures, 

genres, or experiences 
• Cultural reference points not specifically related to 

the subject but necessary to understand the material 
such as: 

• People 
• Events 
• Trends 
• Ideas 
• Dates 

• Discipline or subject-specific matter such as names, 
concepts, and terms 

• Features, cues, or other signals that convey meaning 
during a process or within a text 

• Language needed to complete or understand the task 
• Procedures used during the course of the task or 

assignment. 
 

Competencies Capacities 
Competencies are those skills students need to be able to 
do to complete the assignment or succeed at some task. 

Capacities account for the quantifiable aspects of 
performance; students can have great skills but lack the 
capacity to fully employ those skills. 

Representative, general competencies include the ability 
to: 
• Communicate ideas and information to complete and 

convey results of the work 
• Evaluate and make decisions based on information 

needed to complete the assignment or succeed at the 
task 

• Generate ideas, solutions, and interpretations that will 
lead to the successful completion of the task 

• Learn while completing the assignment so students can 
improve their performance on similar assignments in 
the future 

• Manage resources (time, people, and materials) needed 
to complete the task; refers also to ability to govern 
one’s self  

• Teach others how to complete certain tasks and 
understand key concepts 

• Use a range of tools and strategies to solve the 
problems they encounter 

Primary capacities related to academic performance 
include: 
• Confidence in their ideas, methods, skills, and overall 

abilities related to this task. 
• Dexterity which allows students, when needed, to do 

more than one task at the same time (a.k.a. 
multitasking) 

• Fluency needed to handle problems or interpret ideas 
that vary from students’ past experience or learning 

• Joy one finds in doing the work well and in a way 
that satisfies that individual’s needs 

• Memory so students can draw on useful background 
information or store information needed for 
subsequent tasks included in the assignment 

• Resiliency needed to persevere despite initial or 
periodic obstacles to success on the assignment or 
performance 

• Speed with which students can perform one or more 
tasks needed to complete the assignment or 
performance 

• Stamina required to maintain the requisite level of 
performance; includes physical and mental stamina 
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EXIT EVALUATION: COLLEGE READINESS 
Name:  Date:  

Major:  School:  
Key: NW = Need to Work on This; MP = Making Progress; YR = You’re Ready!  AS: Area of Strength 

 Fall Spring 
WRITING NW MP YR NW MP YR 
Write to think, using the notebook to generate and refine ideas.       
Demonstrate basic grammar, usage, and mechanical conventions.       
Show a sound understanding and use of FODP in academic writing.       
Find, evaluate, choose, integrate, cite, situate, and correctly format sources.       
Support and illustrate your ideas and assertions using evidence and examples.       
Generate, refine, and develop your own topic and ideas in all academic writing.       
Use the writing process to generate ideas, draft, revise, proofread, and publish.       
Write 5-10 page papers with insight and analysis—not mere summary.       
Apply a range of rhetorical strategies common to academic writing.       
Write with great clarity, cohesion, coherence, and compelling ideas.       
Demonstrate a commitment to writing well and ethically.       
READING NW MP YR NW MP YR 
Read critically as evidenced by comments, writing, annotations, and notes.       
Draw inferences and use textual evidence to support and illustrate.       
Identify, analyze, and critique author’s argument.       
Identify and understand words with multiple meanings/implications.       
Read and understand a range of types of texts for different purposes.       
Identify, analyze, and critique author’s rhetorical and stylistic choices.       
Apply principles and concepts from one (e.g., critical) text to others for analysis .       
Select and read books that challenge your assumptions, knowledge, abilities.       
Show obvious interest in and commitment to reading range of challenging texts.       
SPEAKING and LISTENING NW MP YR NW MP YR 
Give effective speeches or presentations on an idea/text using appropriate means.       
Participate in and contribute substance to small group discussions, including pairs.       
Contribute regularly and substantially to class discussions.       
Provide evidence, examples, and commentary when contributing to discussion.       
Listen to others’ ideas and opinions with respect.       
Demonstrate knowledge of social conventions in discussions (acknowl., resp to).       
Show a commitment to participating in and ensuring the success of discussion.       
THINKING (UC HABITS OF MIND) (% = Professors Concerned) NW MP YR NW MP YR 
Exhibit curiosity (80%)       
Experiment with new ideas (79%)       
See other points of view (77%)       
Challenge their own beliefs (77%)       
Engage in intellectual discussions (74%)       
Ask provocative questions (73%)       
Generate hypotheses (72%)       
Exhibit respect for other viewpoints (71%)       
Read with awareness of self and others (68%)       
Ask questions for clarification (85%)       
Be attentive in class (84%)       
Come to class prepared (82%)       
Complete assignments on time (79%)       
Contribute to class discussions (67%)       
Respect facts and information in situations where feelings and intuitions prevail.       
Know how to construct and present an oral or written argument.       
Embrace the value of research to explore new ideas through reading and writing.       
Develop a capacity to work hard and to maintain high standards.       
Show initiative and develop ownership of your education in and outside of class       
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Note: The following list of traits is an amalgamation of a variety of different 
performance evaluation records from different fields. 

Workplace Literacies and Expectations 

SOCIAL SKILLS AND WORK ETHIC 
• Demonstrates appropriate and measured self-confidence 
• Uses feedback on performance to improve and identify areas for further improvement 
• Works well under pressure 
• Shows ability to work with and lead others in variety of situations  
• Seeks opportunities to gain and improve skills related to current and future work 
• Maintains a positive attitude toward those with and for whom they work 
• Demonstrates a strong work ethic and perseveres through problems they encounter 
• Accepts responsibility for his or her own work; offers help to others when able 
• Shares knowledge, ideas, and strategies with others 
• Makes ethical decisions when working with others and on personal projects 
• Seeks feedback from others in order to improve or learn solutions 
• Seeks to understand and support the needs of those with whom he or she works 
• Respected by those with whom he or she works 
• Understands and follows protocols and expectations 
• Raises questions and makes suggestions about projects and how they can be improved 
• Identifies ways to do additional work that improves the process, product, or performance 
• Seeks ways to contribute to or better serve those with whom he or she works 
WRITTEN AND ORAL COMMUNICATION 
• Writes logically organized and detailed documents that are free from mechanical errors  
• Gathers appropriate details through interviews and discussions 
• Verbally articulates information in a manner that is organized, concise and logical 
• Listens respectfully but actively, showing understanding through questions and comments 
• Shows understanding of and respect for others' perspectives and validates their positions 
• Evaluates audience and crafts written or verbal communication accordingly 
• Communicates in ways that are both appropriate and correct for the audience and occasion 
PROJECT, TIME, AND RESOURCE MANAGEMENT 
• Prioritizes tasks and uses time appropriately  
• Meets deadlines and arrives at scheduled meetings and appointments promptly 
• Anticipates the next steps in a project without prompting from colleagues or supervisors 
• Follows instructions and protocols reliably and accurately 
• Keeps all materials, resources, and information in safe, organized, accessible place and format 
• Evaluates and double-checks all work before sending or submitting 
• Requires minimal supervision and asks for help when necessary 
• Works with an appropriate sense of urgency and finishes all assigned tasks on time 
• Shows adaptability and agility as demands and conditions change 
KNOWLEDGE AND ANALYSIS 
• Shows an appropriate knowledge of subject 
• Evaluates and interprets data and information of different types and from various sources 
• Chooses and applies appropriate tools and strategies to solve problems 
• Draws logical conclusions based on facts and analysis  
• Demonstrates the ability to research and document complex ideas and processes 
• Understands and is able to use a variety of applications to complete tasks 
• Uses standard software applications to increase project quality and productivity 
• Knows and applies knowledge of methods, practices and solutions that lead to success 
• Knows and applies knowledge of professional and corporate standards 
• Uses downtime to improve knowledge of practices, procedures, applications, and field 

©2011 Jim Burke. May reproduce for non-commercial use. www.englishcompanion.com for more information. 
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PROTOCOLS FOR TEACHING ENGLISH LANGUAGE ARTS 

© 2010 Jim Burke. May not publish or distribute without permission. jburke@englishcompanion.com 

1. Provide the necessary physical, emotional, and intellectual conditions for optimum learning and 

engagement. 

2. Establish and communicate clear, specific learning objectives aligned with state, postsecondary, 

and career standards. 

3. Make explicit connections between present and past lessons, students’ lives, other texts or 

subjects, the real world, and the Big Ideas around which lessons are organized. 

4. Prepare students by teaching relevant background knowledge, skills, and academic language and 

literacies. 

5. Integrate assessment throughout the instructional process, using the data to establish initial 

understanding, measure progress, provide feedback, refine instruction, and prepare students for 

future performances. 

6. Teach students a range of strategies for learning, remembering, and doing. 

7. Demystify literacy practices and assignments by modeling, providing examples, and giving clear 

directions as students graduate from dependence on you to responsibility for their own learning. 

8. Instruct students using all appropriate methods, modes, and media. 

9. Develop students’ ability to generate a range of ideas, interpretations, solutions, questions, and 

connections. 

10. Provide meaningful opportunities to practice, perfect, and perform all lessons in class and at 

home. 
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© Jim Burke 2010. May not publish or use without permission. Jburke@englishcompanion.com  
Sources: Bloom; Marzano, Pickering, and McTighe; Marzano and Kendall New Taxonomy; Sam Wineburg Ed Week 
article; Donald Clark (http://www.nwlink.com/~donclark/knowledge/knowledge.html) 

 Teaching by Design: How much does your lesson make them think? 

Note: This is meant to be used to design, assess, and refine your lesson plan to ensure you are asking students to 
work and think at the highest levels; the rest of the chapter is meant to help you teach to these levels. 

  Representative 
Actions 

 Descriptions Examples 

W
is

d
o

m
 

L
E

V
E

L
 6

 

Challenge 
Judge 
Refine 
Reflect 
Revise 
Speculate 
Teach 

 • Reflective, analytical thought 
• Knowledge of craft, process 
• Internalize principles, practices, 

processes 
• Transcendent goal; mastery 
• Demonstrated independence 
• Computer cannot do this 

Having read and written about 
LOTF, students reflect on 
processes and decisions in light 
of their understanding of their 
own writing and thinking 
processes as well as established 
standards in a given area such as 
writing. 
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Assess 
Compose 
Create 
Design 
Imagine 
Synthesize 
Troubleshoot 

 • Active, creative, critical 
thought 

• Fluent, native understanding 
• Create new ideas, iterations 
• Big goal, objective 
• Monitored independence 
• Computer cannot do this 

Students read LOTF and put 
William Golding on trial for 
slander against humanity for his 
portrayal. Students adopt roles 
and use ideas from research and 
the book to support ideas and 
verdict. Write a paper drawing 
on readings, trial, research. 
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Apply 
Articulate 
Construct 
Decide 
Demonstrate 
Generalize 
Observe 

 • Active, critical thought 
• Critical understanding of 

content, context, criteria 
• Apply and/or refine criteria, 

terms, approach 
• Possible end—or means 
• Provisional independence 
• Computer cannot do this 

Students read LOTF and 
Golding’s Nobel speech about 
human nature; generalize about 
human nature of boys in book as 
well as people in general based 
on speech, text, and their own 
observations. Consider subject 
from multiple perspectives. 
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Analyze 
Compare 
Elaborate 
Generate 
Infer 
Investigate 
Predict 

 • Active, critical thought 
• Deeper understanding of 

content and context 
• Generate the criteria used 
• Possible end—or means  
• Dependence  Independence 
• Computer can do some of this 

Students read LOTF and 
generate criteria for leaders and 
followers; classify characters 
accordingly and write 
comparative analysis using 
evidence from the novel (and 
other sources) to support 
inferences and make predictions. 
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Collect 
Comprehend 
Describe 
Evaluate 
Paraphrase 
Represent 
Summarize 

 • Limited thought 
• Surface learning 
• Minimal action using others’ 

criteria 
• Entry-point not end 
• Guided dependence 
• Computer can do most of this 

Students read LOTF and collect 
key details to include in a 
summary of the chapter; they 
describe characters based on 
criteria or terms (e.g., 
antagonist) given by the teacher 
or textbook. May summarize 
using a graphic representation. 
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Identify 
List 
Mimic 
Recall 
Reference 
Repeat 
Retrieve 

 • Minimal/no thought 
• Rote learning 
• Passive 
• Entry-point, not an end 
• Dependent on others, 

directions, teacher 
• Computer can do this  

Students read Lord of the Flies 
(LOTF) and take quiz on which 
they match names and details 
based on surface reading of the 
book. Students take multiple-
choice test or jot short answers 
on handout; take notes on facts 
for background info. 
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Overview	
  of	
  Speaking	
  and	
  Listening	
  

	
   Interviewing	
   Discussing	
   Speaking/Presenting	
   Performing	
  

Exam
ples	
  of	
  Each	
  Type	
  

• panel	
  interview	
  
• 1:1	
  interview	
  
• exit	
  interviews	
  
• surveys	
  
• conducting	
  interviews	
  

• book	
  chats	
  with	
  teacher	
  	
  
• writing	
  conferences	
  
• literature	
  circles	
  
• full	
  class	
  discussions	
  
• conversation	
  pairs	
  
• shared	
  inquiry	
  
• Harkness	
  discussion	
  
• Socratic	
  Seminar	
  
• Fred	
  Friendly	
  Seminar	
  
• Inquiry	
  Circles	
  

• presentation	
  	
  
• speech	
  
• persuasive	
  
• informational	
  
• procedural	
  

• lecture	
  
• debate	
  
• booktalks	
  

• oral	
  interpretation	
  
• read	
  aloud	
  
• Reader’s	
  Theater	
  
• dramatic	
  performance	
  
• spoken	
  word	
  
• Word	
  for	
  Word	
  

Digital	
  Versions	
  

• phone	
  interviews	
  
• email	
  interviews	
  
• video	
  interviews	
  (Skype)	
  

• online	
  discussions	
  (e.g.	
  
Facebook,	
  Twitter,	
  
Skype,	
  chat,	
  other)	
  

• phone	
  (text	
  message,	
  
Twitter,	
  voice,	
  video	
  
chat)	
  

• multimedia	
  presentation	
  	
  
• online	
  presentation	
  
(Skype,	
  YouTube,	
  Prezi)	
  

• podcast	
  
• digital	
  storytelling	
  
	
  

• movie	
  
• podcast	
  	
  

Qualities	
  of	
  Effective	
  

• 	
   • 	
   • 	
   • 	
  

Listening	
  Skills	
  

• SLANT	
  (Sit	
  up,	
  Lean	
  
forward,	
  Actively	
  listen,	
  
Nod,	
  and	
  Track	
  the	
  
speaker)	
  all	
  the	
  time	
  

• Make	
  eye-­‐contact	
  with	
  the	
  
speaker	
  the	
  whole	
  time	
  

• Respect	
  others’	
  opinions	
  
by	
  listening	
  and	
  thinking	
  
about	
  what	
  they	
  said	
  
(appear	
  engaged)	
  

• Do	
  not	
  laugh,	
  have	
  side	
  
conversations,	
  handle	
  cell	
  
phone,	
  or	
  do	
  other	
  work	
  

• Restate	
  questions	
  or	
  ideas	
  
to	
  show	
  you	
  are	
  listening	
  

• Use	
  appropriate	
  
academic	
  language	
  to	
  
refer	
  to	
  and	
  discus	
  
ideas	
  and	
  texts	
  

• Refer	
  and	
  respond	
  to	
  
others’	
  comments	
  by	
  
way	
  of	
  introducing	
  your	
  
own	
  ideas	
  

• Use	
  “up-­‐take”	
  language	
  
when	
  referring	
  to	
  or	
  
elaborating	
  on	
  others’	
  
ideas	
  and	
  observations	
  

• Ask	
  questions	
  of	
  
speaker	
  that	
  show	
  you	
  
listened	
  to	
  them	
  

• Restate	
  or	
  paraphrase	
  
comments	
  or	
  key	
  ideas	
  

• Identify	
  key	
  ideas	
  when	
  
listening	
  to	
  speeches	
  and	
  
presentations	
  

• Take	
  detailed	
  notes	
  
during	
  talk	
  

• Pose	
  thoughtful	
  
questions	
  when	
  
appropriate	
  about	
  
content	
  from	
  the	
  talk	
  

• Make	
  connections	
  
between	
  the	
  ideas	
  in	
  talk	
  
and	
  your	
  own	
  ideas,	
  
recent	
  studies,	
  and	
  other	
  
texts	
  

• Show	
  interest	
  in	
  the	
  
performance	
  by	
  
laughing	
  or	
  otherwise	
  
responding	
  
appropriately	
  

• Respond	
  and	
  behave	
  in	
  
ways	
  that	
  do	
  not	
  
distract	
  the	
  performers	
  

• Listen	
  for	
  intonation	
  
and	
  other	
  cues	
  that	
  
contribute	
  to	
  character	
  
development	
  and	
  
meaning	
  

• Do	
  not	
  have	
  side	
  
conversations,	
  use	
  cell	
  
phones,	
  or	
  otherwise	
  
disregard	
  the	
  
performers	
  

W
hen	
  to	
  Use/Teach?	
  

• 	
   • 	
   • 	
   • 	
  

©	
  2011	
  Jim	
  Burke.	
  Permission	
  granted	
  for	
  classroom	
  use	
  only.	
  Visit	
  www.englishcompanion.com	
  for	
  more	
  information.	
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Joining the Conversation: Questions and Comments to Help You Participate in Academic Discussions 

© 2011 Jim Burke. Visit www.englishcompanion.com for more information and resources. 

When participating in an academic or formal discussion remember to: 
• Acknowledge others’ comments before making your own (e.g., “Picking up on what Juan said…) 
• Listen and process what others are saying (instead of merely looking for your chance to jump in) 
• Show you are listening by responding to and acknowledging key ideas in others’ comments (e.g., Maria makes a good point 

when she says…I would add that…”) 
• Avoid slang or otherwise informal language more appropriate to discussion with friends 
• Provide examples, details, or evidence when appropriate and possible to support or illustrate your ideas 

Purpose Comment Stems Question Stems 
Clarify 
Comments or questions intended to 
achieve greater clarity through 
evidence, examples, or summary. 

• Your main idea appears to be that… 
• You seem to suggest that… 
• What the author is saying is… 
• I’m saying that x means (or is)… 
• My point is that… 

• Can you explain why…? 
• Why do you think that…? 
• Are you saying that…? 
• Is that the same as…? 
• Can you give an example of that? 

Elaborate 
Comments or questions designed to 
elicit more information, other 
perspectives, or related ideas. 

• I would add that… 
• Another thing to consider is… 
• Other explanations are possible… 
• X, however, would disagree, saying… 
• Your comment raises the question… 

• What other explanations are there? 
• Are there other interpretations? 
• Could you explain how you arrived at 

that idea (or interpretation)? 
• How is your idea different from X’s? 
• Why do you think that? 

Agree 
Comments or questions that 
establish your shared position in 
relation to others’ through sympathy, 
agreement, or concession. 

• Most would agree that… 
• I share your belief that… 
• I also think that… 
• You seem to believe, as X does, that… 
• Your position is the same as X’s… 

• Isn’t that the same as…? 
• So what you are saying is that you 

agree with X that…? 
• I’m not sure I understand: How is your 

position different from X’s? 
• Aren’t you saying the same thing as X? 

Disagree 
Comments or questions that 
establish your opposing position by 
challenging, questioning, or actively 
(but respectfully!) rejecting an idea or 
perspective. 

• I’m not sure I agree that…since… 
• X thinks____, but I disagree… 
• While X suggests___, I think… 
• You seem to disagree with X since… 
• I have to disagree because… 

• Isn’t that different from what X just 
said? 

• X thinks… but you disagree don’t you?  
• Don’t you disagree, though, since you 

said…? 
• How can you say __ when you think? 

Agree and Disagree 
Comments or questions that agree 
with or concede part of an idea but 
also challenge or otherwise reject 
another part of a stated position. 

• I agree that…but can’t accept that… 
• We both agree that…but I think 

differently about the idea that… 
• While I agree with you that…I reject the 

idea that…based on… 
• Yes, I share the author’s view that…but 

think differently about… 
• You clearly agree that…but seem to 

disagree with the idea that…. 

• What part of the argument (or idea) 
do you agree with? 

• You don’t disagree with everything X 
said, though, do you? 

• Even though you think…don’t you 
agree with the idea that…? 

• I see why you think _____, but you 
seem to also agree (or disagree) 
that…, don’t you? 

Respond 
Comments and questions that make 
connections between your own ideas 
and experiences, others’ remarks, 
texts you’ve studied, other courses, 
or the world both past and present. 

• ___ reminded me of… 
• This is similar to (or different from)… 
• The author’s argument reminds me of… 
• I thought it was interesting that… 
• ___ really made me wonder why (how)… 

• How is x similar to/different from y? 
• Isn’t that related to what X said in…? 
• Why do you think that’s so important? 
• But isn’t it possible that…? 
• How does that compare/relate to…? 

Report 
Comments and questions that 
provide insights and an overview of 
results, investigations, or discussions 
to the larger group in a class 
discussion. 

• We found that… 
• During our discussion we realized… 
• Our main points were… 
• We concluded that… 
• Our most important discovery was… 

• What did you discover? 
• What surprised you most? Why? 
• How did you arrive at that result? 
• What did you realize this time that you 

had not before? What did you do 
differently this time?  
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Of Mice and Men Online Socratic Seminar: Am I My Brother's Keeper? 
 

 
Overview We have finished reading Of Mice and Men and will use this week to 

bring the inquiry (and the semester!) to a close. Instead of writing a 
paper or giving presentations, which we don’t have time to do well, I 
thought we would combine writing and discussion by having a 
Socratic Seminar online. In short, a Socratic Seminar asks students to 
consider a subject from different perspectives, asking questions that 
help them and their classmates to clarify and extend their thinking 
about the subject they are studying. 

 
Objectives My intention is to use the discussion to: 

• Learn how to post written responses to an online blog 
• Consider a question from several different perspectives 
• Pose questions to other students, the text, and the author that lead to 

new and deeper thinking about the subject 
• Elaborate on your thinking through written discussion 
• Make connections to the text, yourself, other texts, and the world 
• Provide support for your ideas from the text or other reliable sources 

 
Grading      •     Your grade on this assignment will be based on the quality of your 

participation in class and online, as well as the quality of your work 
as spelled out in the Objectives section above. This is equivalent to a 
major assignment, so do your very best. 
 

Step One •     Log on to the blog: http://mrburkesfreshmen.blogspot.com 
• Read the directions, including Barak Obama’s remarks. 
• Post a response to Obama's ideas and the question, "Am I my 

brother's keeper?" As part of your response, you need to connect these 
ideas to Of Mice and Men somehow, using examples from the text to 
develop and support your ideas. This should be a thoughtful, well-
developed response, not just a couple sentences dashed off. 
 

Step Two •    Read most of the other responses from your classmates on the blog. 
• Post two questions in response to other people’s posts. These 

questions should invite people to clarify or defend their ideas. For 
example, you might ask, “What about if everyone did what you 
suggest? What would be the effect of that?” or you might ask, “How 
would you relate that to George’s relationship with Lennie?” 
 

Step Three •    Respond to at least two questions or postings.  
• Your responses should be well-developed. Use some of the sentence 

starters in the margin to help you get started if you are stuck. 
 

Step Four    •    Read through most of the responses, jotting down notes about big and 
common ideas that appear throughout the different comments. 

• Write a final commentary that ties together your own thoughts and 
those of others, but also adds one last idea, perhaps your final thought 
about this subject of “my brother’s keeper.” 

• Include in this last comment new ideas or opinions you have about 
this subject and what led you to these new thoughts. 

 

SENTENCE STARTERS 
Prior Knowledge 
• I already know that… 
• This relates to… 
• This reminds me of... 
 
Asking Questions 
• I wonder why… 
• What if… 
• Why is it… 
 
Making Connections 
• That’s like in the book 

when… 
• That reminds me of what 

we studied in history… 
• This is similar to when… 
• I can relate to that 

because… 
 
Summarizing 
• The main idea is… 
• Everyone seems to think… 
• The most important points 

are… 
 
Comparing 
• _____ is like _____ 

because… 
• Steinbeck and Obama are 

saying the same thing… 
• Steinbeck and Obama 

agree that… but I think 
_______ would not agree 
about….because… 

 
Clarifying/Revising 
• What I mean is… 
• Another way of saying this 

is… 
• I didn’t mean to 

imply…but …. 
• At first I thought…but 

then I realized x and now 
think… 

 
Reflecting and Relating 
• In the end, I believe… 
• I first thought…but now 

think…because… 
• While I realize…I 

think…because…. 
• This is relevant to my life 

because… 
• My conclusion at this point 

is that… 
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Types of Texts 

 Expressive Informative Persuasive Imaginative 

D
es

cr
ip

tio
n 

Uses informal, loosely 
organized language 
intended to convey 
attitudes, feelings, 
thoughts to an 
interested audience 

Explains or 
communicates 
information about 
concepts, procedures, 
events, places, or 
people 

Focuses on 
opinion and belief 
in effort to confirm 
or change reader’s 
attitudes, beliefs, 
or behaviors;  

Conveys a real or 
imagined experience 
through a story, 
poem, or other form 
or medium 

E
xa

m
pl

es
 

Blogs 
Emails 
Journals 
Personal statements 
Reader’s responses 
Reflections 
Reviews 
Social network posts 
Text messages 

Articles 
Brochures  
Essays 
Manuals 
Podcasts 
Presentations 
Reports 
Summaries 
Wikis 

Ads 
Debates 
Editorials 
Essays 
Letters 
Literary analysis 
Proposals 
Reviews 
Speeches 

Biographical 
Narratives 
Digital stories 
Mixed media 
Monologues 
Personal narratives 
Poems 
Scripts 
Short stories 

© 2011 Jim Burke. Go to www.englishcompanion.com for more information. 

Sources: Newkirk 2009; Jago 2008; Lindemann 2001; Kinneavy 1971. Note that the 2011 NAEP 
writing framework assesses writing in three areas: to persuade, to explain, and to convey experience 
(ACT 2007, 28). 
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Literary	
  Thesis	
  Generator	
  

© 2008 Jim Burke. May photocopy for classroom use only. Visit www.englishcompanion.com for more resources. 

Topic:  Compare and contrast the different types of relationships humans have with nature. Include examples 
from your own experience and the different texts we have read or viewed. After comparing and 
contrasting, make a claim about what you feel are our rights and responsibilities toward the natural 
world in general. Provide reasons and evidence to support your claim. 

 
Example 
1. Identify the subject of your paper The development of one’s own identity.  
2. Turn your subject into a guiding 

question 
How does a young man go about developing his own 
identity apart from his parents? 

3. Answer your question with a 
statement 

Telemachus realizes that he must set out on his own 
journey to find his own identity. 

4. Refine this statement into a working 
thesis 

In the absence of his father, Telemachus assumes the 
role, sending himself on a quest that will transform him 
into the man he needs to be. 

 
1. Identify the subject of your paper  

2. Turn your subject into a guiding 
question 

 

3. Answer your question with a 
statement 

 

4. Refine this statement into a working 
thesis 

 

 
For a nonliterary paper, I use the following variation: 

 
1. Identify the subject of your paper Relationships between teenagers and their parents 
2. Turn your subject into a guiding 

question 
How does the relationship between teenagers and their 
parents change? 

3. Answer your question with a 
statement 

As teens grow more independent, they resent and 
resist the limitations and expectations their parents 
impose on them. 

4. Refine this statement into a working 
thesis 

Conflict between teenagers and their parents is a 
difficult but necessary stage in kids’ development. 
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Patterns and Purposes: The Moves That Matter in Academic Writing 
The following “moves” are designed to write more effective, purposeful sentences and paragraphs. While many of 
these complement each other (e.g., you could organize a paragraph around an analogy in order to define 
something), they often work fine or even best on their own. The goal here is to help students arrange their ideas 
and paragraphs as they draft and revise in light of their purpose.  
Type and Description Sample Expository Sentence Frames 
Analogy 
Connects things or ideas based on 
common elements such as structure or 
qualities to illustrate or emphasize 
similarities and/or differences. 

• Despite their relationship, they were more like enemies than allies… 
• His mind, by this point, resembled a pinball machine as ideas bounced… 
• Like a game of chess, the plot advanced, guided not by x but y. 

Cause and Effect 
Examines and reveals causes, effects—or 
both. Explaining why focuses on causes; 
focusing on what did, will, or could 
happen involves effects. 

• It was x, not y, that explained his decision to do z. 
• Doing x caused y, which ultimately led to z, an outcome that shows… 
• True, x stemmed from y, but z did not; rather, z was caused by a and b. 

Chronological 
Emphasizing time sequences shows when 
things happened, the order in which they 
occurred. Used to describe events, 
processes, experiences. 

• After x happened, y began, which led to z, the final phase of… 
• First, they did x, after which they did y, all of which culminated in z. 
• They tried x; then they attempted y; finally, they turned to z. 

Classification 
Breaks down or groups subjects and 
processes, based on differences (divisions) 
or similarities (classes). 

• X belonged to a class of people who… 
• Among them there were differences which at first were not apparent… 
• X and Y rejected z; however, Y, as a member of the ___ class, accepted… 

Comparison and Contrast 
When you focus on the similarities you 
compare; when you examine the 
differences you contrast. It’s possible, 
even wise to look compare and contrast. 

• X and Y were both z, while A and B were c… 
• X shared the sentiments of Y but not Z, believing… 
• Though X and Y agreed that…, Y alone argued that… 

Definition 
When we explain what something means, 
what it is, we define; when we clarify how 
it is similar to or different from other 
ideas, subjects, we define it by classifying, 
or comparing/contrasting. 

• By any measure, by any criteria X was… 
• X was y but not z, a but not b. 
• According to X, Y was…as well as … 

Illustration 
When we show what we mean, what 
something looks like, we are illustrating, 
making our point by using examples to 
clarify or define.  

• One example of ______ appears early on when X does y… 
• X proves this when he does y, a gesture that clearly shows z…. 
• In case we doubted that X was y, we need only remember that he… 

List 
When we provide a string of reasons, 
examples, ideas, features, or other factors, 
we list, hoping to make our point by 
repetition, quantity of example, or force 
of multiples. 

• X was many things. It was y but also z. It was a and b. It was also c and d. 
• Everyone had a theory about X. Y thought… Z argued…. A believed…. 
• At this point, he offered a string of reasons for his actions. He said he did 

it because of X. He then said he did it for Y. Then he said it was really Z… 

Narration 
When we narrate, we use stories and 
anecdotes to illustrate ideas or make a 
point. Narrative’s offers power stems 
from its ability to inspire, move people. 

• One time, X left for y, heading off to discover z, an experience that… 
• He had, in the past, done _____ but only when he began to suffer from… 
• They were different from others; they would run away and be happy… 

Pros and Cons 
When we consider the pros and cons 
(ad/disadvantages), we allow/force readers 
to consider a subject or choice from more 
than one perspective. 

• Of course X offered advantages, chief among them being y, which… 
• One could not consider X without realizing Y, which was unacceptable… 
• True, X was…; however, Y offered an alternative, one that promised… 

Problem and Solution 
Can emphasize the problem(s) or identify 
solution(s) by way of framing the subject, 
process, or argument.  

• X lacks Y, which means Z will have to happen 
• The cause of X most often Y; however, X can be solved by doing Z. 
• Many argue that X undermines Y, causing it to…; however, Z addresses…  
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Process 
Focuses on the steps or causes that led to 
the result or current situation; emphasizes 
the causes and effects; can be mental, 
physical, or structural. 

• Such a problem does not happen all at once, but in a series stages… 
• While he seems to have suddenly become x, the truth is that it was the 

culmination of many such small decisions, each of which led to… 
• X slowly begins to reveal y, which leads to z and, eventually, a and even b. 

Spatial 
Emphasizes the location, arrangement, or 
direction of elements, people, processes. 
Used to describe or help reader visualize 
what it looks like or how x relates to y 
within a space.  

• Upon entering X you see Y near Z; look to the left of Z to find A… 
• X appears between Y and Z, which results in A further down the page. 
• In the first quatrain, the poet does X; in the next two, however, he does 

Y.  

Agree 
When writing about what someone else 
says about your subject, you refer to their 
point and explain why you agree. May 
involve brief summary of their idea to 
create context for your agreement. 

• X argues…, a point I agree with since it suggests… 
• In her article, X states that, which confirms my assertion that… 
• X could only be…., something Jones reiterates in her article, saying… 

Disagree 
When writing about what someone else 
says about your subject, you refer to their 
point and explain why you disagree. May 
involve brief summary of their idea to 
create context for your counterpoint or 
dismissal of their idea(s). 

• While X says…, this makes little sense in light of… 
• True, X is…, but Y forgets…, which undermines her argument by… 
• Several (Jones 2007; Smith 2002) argue that X is…; however, I disagree as 

it is clear that… 

Agree and Disagree 
When writing about what someone else 
says about your subject, you refer to their 
point and explain why you both agree and 
disagree. May involve brief summary of 
their idea to create context for your 
response. 

• Yes, X is…, a point clearly established by Y early on; however, this same 
point comes into question later, when Z… 

• It is not difficult to see that both are correct: X is, as Jones (2007) says, 
crazy; X is also, however, as Smith (2002) shows… 

• I agree that X is… but reject the notion that X could be… 

Acknowledge Alternatives 
Most writing is an argument or claim of 
some sort; inevitably, others will reject 
your assertion. Effective arguments always 
anticipate and discuss these “naysayers,” 
using their counterarguments to further 
clarify and emphasize their own argument. 

• Some will argue that X is, in fact, y, a point many (Jones 2007; Smith 2002) 
bring up when considering z. 

• Indeed, as many have noted, X is y, even, in some cases, z. 
• Not everyone agrees, however. Jones (2007) says… Others, including 

Smith (2002), go so far as to suggest…. 

Alternative Strategies 
In addition to those strategies listed 
above, there are others that are equally 
useful but fall between the tidy definitions 
offered above. 

• Element-by-Element: Each ¶ focuses on a different element of the subject. 
• Text-by-Text: Each ¶ focuses on a different text in relation to the subject. 
• Idea-by-Idea: Each ¶ focuses on a different idea within the text. 
• Character-by-Character: Each ¶ focuses on character A or B (or C and D) 
• Event-by-Event: Each ¶ focuses on a different event and its relationship to 

those that came before it (e.g., relationship between each of Hamlet’s 
soliloquies and how they evolve and build on each other) 
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3Tools and Texts

FOCUS

Subject
What you are writing about 
(e.g., Hamlet, the Depression,
modern art)

Main Idea
What you are trying to say about
the subject. This is also known as
your “point,” as in 
“What’s your point?”

ORGANIZATION

Cause-Effect
Arranged to show connections
between a result and the events
that preceded it.

Also known as 
Problem-Solution.

Classification
Organized into categories or
groups according to various
traits.

Comparison-Contrast
Organized to emphasize similari-
ties and differences.

Listing
Arranged in a list with no consid-
eration for other qualities.

Mixed
Organized using a blend of pat-
terns. Might, for example, classify
groups while also comparing or
contrasting them.

Order of Degree
Organized in order of impor-
tance, value, or some other 
quality.
Also known as Order 
of Importance.

Sequential
Arranged in the order that events
occur.

Also known as Time order or
Chronological order.

Spatial
Arranged according to location or
geographical order.

Also known as Geographical
order.

DEVELOPMENT

Examples
Primary text
Secondary texts
Class discussions
Outside world

Details
Sensory
Background
Factual

Quotations
Direct 
Indirect
Primary text
Secondary texts

Explanations
Importance
Meaning
Purpose
Effect

Elaborations
Connections
Clarifications
Comparisons
Contrasts
Consequences
Concessions

PURPOSE

Cause and Effect
Answers the question, 
“Why did it happen?”

Classification
Answers the questions, 
“What kind is it?” or 
“What are its parts?”

Compare-Contrast
Answers the questions, 
“What is it like?” or 
“How is it different?”

Definition
Answers the question,
“What is it?”

Description
Answers the question,
“What does it look, sound, smell,
taste, or feel like?”

Illustration
Answers the question,
“What is an example?”

Narration
Answers the question, 
“What happened and when?”

Persuasion
Answers the question, 
“Why should I want to do, think,
or value that?” 

Problem-Solution
Answers the question, 
“What is the problem and how
can it be solved?”

Process Analysis
Answers the question, 
“How did it happen?”

Name: ________________________________________________________    Period: ______________________    Date: _________________

Academic Writing
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Reading Process Worksheet 
Directions Use this sheet to adapt the reading process to your own class or one assignment in particular. 

Describe what you do during teach stage of this process as well as what the students do.  

Adapted from The Reader’s Handbook: A Student Guide for Reading and Learning (Great Source, Burke, 2002) 
 

 

Before 
Action What the Student Does 

Set a purpose.  

Preview the text.  

Make a plan; choose 
a strategy or 
technique most 
appropriate to the 
task and text. 

 

During 

Read with a purpose.  

Connect what you do 
or read to other 
subjects you’ve 
studied, and to your 
own interests and 
experiences. 

 

After 

Pause and reflect on 
what was important, 
what you learned, and 
what you still do not 
fully understand. 

 
 
 
 

 

Reread to clarify, 
connect, or examine 
more closely (e.g., for 
a different purpose). 

 

Remember what you 
read and learned so 
you can apply it or 
demonstrate your 
understanding of it 
(e.g., on an exam). 
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Reading: The Essential Rs 

© 2008 Jim Burke. May be copied for classroom use. Visit www.englishcompanion.com for more information. 

 

 

  
Ready • Set a purpose before reading 

• Prepare to read by accessing and acquiring essential background knowledge about 
events, genre, language 

• Generate questions—about the type of text, author’s purpose, topic—and make 
predictions to improve reading comprehension and analysis 

Retell • Summarize key details from the text 
• Evaluate which of the many details are important enough to include in your summary 
• Use your own words to improve comprehension even more 

Respond • Offer a critical response to the author’s perspective, characters’ actions, or key 
themes in the text 

• Analyze a particular aspect of the text and how it contributes to the author’s purpose 
or the meaning of the text 

• Provide a personal perspective on people, events, or ideas  
Relate • Connect this text to your own experiences with similar texts about this same idea or 

by this author 
• Compare this text’s or author’s ideas with those of other authors 
• Contrast ideas in this and other texts in one class to those studied in another subject 

area 
Represent • Draw or otherwise render through art those ideas important to the text 

• Graph or visually explain key ideas and connections within and between the texts 
• Perform or otherwise translate events or ideas in the text into actions or gestures 
• Translate the main ideas of the text into analogies, metaphors, similes 

Reflect • Take time before reading to consider which strategies work best for you when 
reading this type of text 

• Pause to examine how effective your approach is in light of your purpose 
• Consider after you finish what did and did not help you better understand the text in 

light of your purpose 
Re-read • Require students to go back through a text—or some part of it—with a new purpose 

in mind now that they are familiar with the text 
• Evaluate the extent to which you achieved your original purpose; then revisit those 

parts of the text that will help answer those questions you still cannot answer. 
• Return to the text to read from a different, more critical perspective  

Revise • Ask students to reconsider their original predictions and purpose questions, revising 
their interpretations and predictions in light of new information 

• Use alternative strategies if those initially used proved ineffective 
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Ways of Reading 
While not representing a strict continuum or hierarchy, Ways of Reading describes how we read 
depending on our purpose. Which one we use––that is, how we read––depends on why we are reading. 

 

© 2003. Jim Burke. For more information visit www.englishcompanion.com.  

 
Here are some other ways to think about how we read. The top row represents readings that remain––in one 
respect or another––on the surface level; the deliberate and effective use of active reading techniques and 
strategies allows readers to “build envisionments” as Langer calls them, of greater sophistication. 

Surface Denotative Literal Concrete Terminal 
Deep Connotative Figurative Abstract Generative 
 

Name Description 
Surface 
Reading 

Surface reading is like rock-skipping at a lake: the reader touches down periodically but never goes 
below the surface to seek a deeper or even more complete understanding of the text. When finished, 
the reader can tell someone what the subject of the text is but not what it means. 

Close 
Reading 

Close reading is like jumping in and swimming in the water. You read all the words and make a 
serious effort to understand the text, paying attention to organization and punctuation as they affect 
meaning. When finished, the reader can identify the subject of the text and what it means, but not 
how the author created the text or its effect on the reader. 

Critical 
Reading 

Critical reading means you are not just swimming in the water but studying it; you are a diver who 
has come to examine the ecosystem to better understand how it works and how the elements relate 
to each other. Critical readers examine not just what the writer says but how the writer says it; they 
look also at what the writer does not say but may imply through imagery, language, or 
organizational patterns. Critical readers examine the narrators’ reliability, arguments’ effectiveness, 
authors’ intentions, and stylistic devices. When finished, the reader knows the subject and meaning 
of the text, the author’s purpose, and how the author achieved that purpose.  

Reflective 
Reading 

Reflective reading is reading to think. Such reading involves some elements of both close and 
critical reading; yet it is different, for the reflective reader uses reading to think; thus the text is itself 
a tool. We do such reading when conducting research; it is akin to grazing in many pastures, 
digesting what we find there to see if it relates to or brings clarity to our subject of inquiry. It is also 
how one might read a sacred, literary, or philosophical text from which one sought insight and 
inspiration. When finished, the reader has some new insight––into themselves, the world, or a 
subject of serious interest––that will contribute to their academic research or personal inquiry. 

Concentric 
Reading 

Concentric reading involves reading across other texts, moving out from an idea and making 
associations, connections to and through other texts. Carol Ann Tomlinson calls this “orbital 
reading.” Thus one might read a literary or historical text which leads to some other idea that can 
only be explored in a second text; there one finds ideas that lead the reader to still a third text, say 
one about the elements of effective argument. Many innovative thinkers read this way, making 
connections within their own and across other fields of study as one text suggests a new connection 
that the next text confirms and extends. When finished, the reader sees patterns and connections 
between texts, authors, disciplines, ideas, or eras. 

Dynamic 
Reading 

Dynamic reading is what Judith Langer calls “envisionment building.” Langer writes that 
“understandings grow and change and spiral and become transmuted. And ideas we have at one 
point in time may be gone in another. We don’t merely add information. I use the term envisonment 
to refer to the world of understanding we have at one point in time, when we are reading, writing, or 
thinking…. Envisionments are always in a state of change, as new ideas, information or experiences 
come to mind––even after you have completed the overt literary experience.” (CELA English 
Update Spring 2003) When finished, readers understand that they are not finished, that their 
understanding of the text and its subject continues to change depending on their purpose, 
experience, and knowledge. One enters into a conversation with and through the text that is ongoing 
so long as the reader maintains a relationship with the text and its subject. 
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INTERACTIVE READING (created by Jim Burke) 
What to Do How and Why to Do It 
Mark up the 
Text (Annotate) 

Reading with a pencil in your hand transforms you into a reader looking for something to mark; the pencil demands 
that you constantly evaluate the importance of the information as you read, checking each idea to see how it relates 
to your reading purpose. Use these different tools and techniques to make you a more interactive reader: 
• Highlighter: Highlighters are useful when you want to color code certain aspects of the text. The problem with 

using them as a general highlighting tool is that you often don’t remember why you highlighted the words later 
on––like when you review for finals.  

• Pencil: Offers several advantages, including the fact that it can be erased. Underline no more than you need––key 
terms, important phrases––but as much as you should. Explain in the margin why you underlined words/phrases. 
Create your own codes or abbreviations for more efficient note-taking. 

• Sticky Notes: A useful variation on annotating the text with pencil since you cannot always write on the pages of 
your textbook. Simply keep a pad of 3 x 3 sticky notes handy. When you find an important passage, put in a 
sticky note to explain its importance or how you might use it in an essay. Another useful trick: in a difficult book, 
stop after each section or chapter and explain on the sticky note what the last section was about. If you get stuck, 
put a sticky note on the exact place where you got confused and explain what makes it hard to understand. This 
self-diagnosis develops your ability to monitor and fix up your own problems. 

• Mental Annotations: When reading, keep a running conversation in your head about what you would underline 
if you were annotating the text; this keeps you attentive and reminds you that you are reading the text for a 
purpose. 

Ask Questions Asking questions is one of the most important habits for any reader to develop. Direct questions at the author, the 
characters, yourself, or the text itself. Which questions you ask will depend on why you are reading the text in the 
first place. Thus your first question is always, “Why am I reading this?” Here are a few examples of other questions 
you might ask: 

• What does this word mean in this context? 
• Why does the author include this scene or detail? 
• What does the character want most of all? 
• How does this text relate to others we have read (or to our studies about the Holocaust History?) 
• What was I trying to learn by reading this? Did I learn it? If not, which part should I reread? 

Monitor 
Understanding: 
Keep Track 

You absorb so much information as you read. You must create a system, use some strategy or tool to help you keep 
track of what happens to whom and when. By keeping track of these details you become a more attentive, active 
reader, one who will be more likely to remember the important details later when you must take a test, write a paper, 
or participate in a class discussion about the text. Most graphic or note taking strategies will help, but here’s a few 
that are very effective: Q Notes, Episodic Notes, Timeline Notes, Reporter’s Notes. 
 

Comment and 
Connect 

We read about others’ thoughts and experiences to better understand our own. Enter into conversation with the 
author, the characters––the text. Comment on what they do, say, feel, or think; agree or disagree as you wish; such 
interactions help you connect what you read to your own ideas and experiences. When possible, ask how a character, 
author, or text connects to others you have read or read about in this or other classes. 
 

Use Your Senses Authors, especially those writing narrative, pack their work with sensory details. Ignoring these details is like 
watching a movie with the sound turned off and your back to the screen. Bring the text to life and improve your 
understanding of it by doing any of the following: 
• See the Text: use visualization techniques––drawing, acting it out, etc.––to help you see what you are reading. 
• Listen to the Text: Good readers use their ears as often as their eyes to read. Read aloud or develop your capacity 

to hear what you read; cultivate the “voice inside your head.” 
• Use Sensory Notes: This note-taking tool forces readers not only to look for sensory details but to evaluate them 

and identify the details that are most important to the story’s meaning. 
Predict the 
Future 

Good readers interact with what they read, arguing with the characters and authors, saying to themselves, “How can 
you do that?” They also constantly make predictions, speculating about what will happen next. Develop this habit 
further by using such questions as: 
• What will happen next? Why do I think that? What effect would that have on the story? 
• What are some different possible endings to this situation or story? Which one is the author most likely to 

choose––and why? Which do I think is the most appropriate––and why? 
Talk it Out Literary conversations are one of the best parts of reading a good book: We can’t wait to tell others what we think 

about the book, or to hear what they have to say. Have students talk before, during, and after they read a text to help 
them process the text’s ideas and their responses. Literature Circles are one option; using tools to prepare for 
discussions (e.g., Article Notes) is another. One other variation is to have someone play the role of the author or a 
character in the story and talk as that person to the class; such a class might, for example, treat the author as a 
visiting guest whom they can interview.  
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Four R Notes Name        

Directions Fill in the “Read” notes as you read; then, using those notes, summarize the text in the second 
section (“Retell”). Relate this text or topic to other texts you have recently read or ideas you have 
discussed, making whatever connections you can between them. Finally, jot down your own 
thoughts, making personal connections to the text or topic in the “Respond” section. 

© 2009 Jim Burke. May copy for classroom use only. Visit www.englishcompanion.com for more information and resources. 

1. Read: Jot down the most important ideas using bullets. 2. Retell: Use your notes from #1 to summarize the text. 
  

  

  

  

  

  

  

  

  

  

  

  

  

  

3. Relate: Connect the text to other topics or readings. 4. Respond: Write your thoughts about text and topic. 
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Structured Notes: What does it take to be a survivor? Name:   

 

 

 

Trait/Description Example from Text (w/ pg #) Explanation (how this contributes to survival) 
1. 
 

   

2. 
 

   

3. 
 

   

4. 
 

   

5. 
 

   

6. 
 

   

7. 
 

   

8. 
 

   

9. 
 

   

10. 
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Senior English  
Unit 3: An Inquiry Into Work 

Requirements The following should all be completed this week (I think!): 
o Resume worksheet 
o Official resume (past and present) 
o Prospective resume (for job you hope to have) 
o References 
o Linked In  
o Business Letter 
o Interview (of others re: work) 
o Assigned readings on work 
o Commonplace Paper: Work 
o Reflective Essay: On Work (or a related topic) 

Resumes Follow these steps for creating your resume: 
1. Complete the resume worksheet 
2. Download this template for your resume:  

• http://www.lifeclever.com/wp-content/uploads/2006/10/resume_final.doc 
• If the previous link does not work (look for Template in red) go to: 

http://www.lifeclever.com/give-your-resume-a-face-lift/ 
3. Replace all the information on the template with your own; create new 

categories (e.g., Activities, Interests, Awards, etc) as needed. Keep the same 
format, though. 

4. Save to School Loop. 
5. Print a rough draft and submit. 
6. Revise based on recommended (or required!) changes 
7. Write speculative essay (for yourself at, say, 40) 

References Gather the essential information (see list below) of three people who are not related 
to you but would be able to tell a prospective employer, recruiter, or admissions 
officer what sort of person you are in terms of your work ethic, skills, character, 
and experience: 
• Name 
• Business title (if available) 
• Address 
• Occupation 
• Telephone Number 
• Email address 

LinkedIn Linked In (www.linkedin.com) is Facebook for the different professions. 
1. Go to www.linkedin.com 
2. Join and complete a profile 
3. Find and send me (Jim Burke) an invitation to join your network 

Interview Interview three people about what they do for a living, how they feel about it, 
why they feel that way, how it compares with what they thought they would do. 

Job Interview Local business people will come in and conduct mock interviews for which we 
will prepare in class and you will come dressed for success and ready to impress. 
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Senior English  
Unit 3: An Inquiry Into Work 

Reputation 80 percent of employers check out applicants online (via Facebook, Google, 
etc.); 70% of employers eliminated candidates based on what they found online. 
Your name is a valuable asset. Google your name and see what comes up. Print 
one page as evidence of doing this search. 

Commonplace 
Paper At the back of The American Scholar, they include what they call a “Common 

Place Book,” which amounts to a collection of witty and insightful quotations on 
a given subject (e.g., surprise, awe, grief, labor, happiness, and so on). Using any 
of the many quotation sites (e.g., www.brainyquotes.com?), search for, choose, 
and paste into a word processing document a page worth of quotations on the 
subject of work, jobs, or other related subjects. Put the unifying word (e.g., 
Work) at the top. Identify the source (author and book, for example, from which 
the quotation comes). 

Letter We will write a formal letter (perfect!) of inquiry or thanks, which we will send 
to the Rotary Club and those members who volunteered to interview you. 

Reflective 
Essay We will write an essay in which we reflect on the subject of work (or some 

related aspect of it) and, drawing from your interviews, readings, and discussions 
with yourself and others. 
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1 Mangini Way 
Burlingame, CA 94010 
October 15, 2010 
 

Mr. Mike Heffernan 
Rotary Club of Burlingame 
P.O. Box 313 
Burlingame, CA 94010 
 

Dear Mr. Heffernan: 

Thank you for providing me the opportunity to interview with your organization this past 
week. It provided several important lessons about the adult workplace. For example, I did 
not understand how crucial such details as posture, eye contact, and a good handshake 
were to making the right impression. I also now recognize how much our clothing 
contributes to the impression we make. Most important, however, I learned how 
important it is to prepare for the interview. 

Suzanne Juptner, who conducted my interview, made me feel like this was a real 
interview. While she was helpful and encouraging, she also challenged me to come up 
with good answers to her specific questions. Several times she posed follow up questions, 
asking me to provide more information about something I said. In her feedback at the end 
of the interview, she made several useful suggestions, which I will keep in mind for 
future interviews. In particular, she reminded me about the importance of elaborating on 
my answers with specific examples. 

I especially appreciated that you returned the next day to offer feedback to our class from 
all the interviewers. You mentioned several skills or qualities that taught me important 
lessons. I had never considered how significant it is to be trustworthy, especially for a 
job. Nor had I thought about how valuable it is to have a good attitude and make the extra 
effort. 

Again, thank you for providing this valuable experience. As I approach graduation, I 
begin to understand that the world of work has some different expectations of me than 
school has had. Your ideas and this experience will help me prepare to meet those 
expectations. 

Yours sincerely, 

Jim Burke 
Jim Burke 

Jim Burke � 4/7/11 11:29 PM
Formatted: Font:Times New Roman

Jim Burke � 10/15/10 6:21 AM

Jim Burke � 10/15/10 6:21 AM
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Jim Burke � 10/15/10 6:36 AM

Jim Burke � 10/15/10 6:33 AM
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Comment: Your	
  address,	
  with	
  address	
  
spelled	
  out,	
  but	
  without	
  your	
  name.	
  

Comment: Today’s	
  date	
  

Comment: The	
  person	
  to	
  whom	
  you	
  are	
  
writing.	
  Add	
  Mr./Ms.	
  as	
  appropriate.	
  

Comment: The	
  “salutation”	
  should	
  be	
  
formal	
  and	
  use	
  a	
  colon	
  (:)	
  not	
  a	
  comma.	
  

Comment: Your	
  opening	
  ¶	
  establishes	
  
your	
  purpose	
  and	
  some	
  context	
  for	
  writing.	
  

Comment: This	
  first	
  body	
  ¶	
  focuses	
  on	
  
your	
  interview	
  experience,	
  providing	
  
specific	
  examples	
  and	
  offering	
  brief	
  
commentary.	
  

Comment: The	
  next	
  body	
  ¶	
  focuses	
  on	
  Mr.	
  
Heffernan’s	
  return	
  the	
  next	
  day	
  and	
  specific	
  
lessons	
  from	
  his	
  and	
  others’	
  feedback.	
  

Comment: In	
  the	
  closing	
  paragraph,	
  you	
  
want	
  to	
  revisit	
  your	
  purpose—to	
  thank	
  him	
  
and	
  the	
  others—and	
  offer	
  any	
  final	
  
thoughts.	
  

Comment: Called	
  the	
  “complementary	
  
closing,”	
  you	
  want	
  to	
  use	
  an	
  appropriate	
  and	
  
polite	
  phrase,	
  capitalizing	
  only	
  the	
  first	
  
letter.	
  This	
  is	
  business:	
  no	
  “Love”	
  or	
  “Your	
  
friend”	
  or	
  any	
  such	
  informal	
  language.	
  

Comment: Your	
  signature,	
  nicely	
  written	
  
but	
  without	
  any	
  thing	
  like	
  this:	
  !	
  

Comment: Your	
  name	
  as	
  you	
  presented	
  it	
  
to	
  them	
  at	
  the	
  interview	
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Who	
  Am	
  I	
  and	
  Why	
  Am	
  I	
  Here?	
  An	
  Inquiry	
  Into	
  Purpose	
  (Revised:	
  3/7/11)	
  
Mr.	
  Burke/English	
  8CP	
  
Overview Your earlier discussions generated many excellent ideas worthy of our attention and energy. The one you chose 

above all others was the concept of purpose. The readings we do will, for the time being, relate to this subject and 
culminate in a major paper in which you investigate this subject.  

Requirements Though the requirements may change as the unit evolves, here are the basics for now. You must do the following: 
• Read a variety of articles, essays, or poems 
• Take notes on or annotate these texts in preparation for writing a paragraph about what each one says about 

our subject of purpose 
• Read The Metamorphosis, and other books or articles as assigned, taking notes as directed and including a 

discussion of these books in your paper 
• Participate in class and group discussions on these texts and the subject 
• Interview others, perhaps through Survey Monkey (TBD), on the subject of purpose, what it means, where 

our different concepts of it come from 
• Present your paper as a speech 
• Submit a 5-10 page paper on the subject of purpose, drawing on your own views, as well as those we have 

read, interviewed, or otherwise discussed 

Generate Ideas As you read each text, you will be trying to discern what the author is saying about the subject of purpose, why 
you think that (i.e., what evidence can you provide), and why it is interesting or important. Each text must have, in 
addition to any notes or annotations, a fully developed draft paragraph with: 
• Focus line (main idea about purpose) 
• Organization (see the Patterns and Purposes handout) 
• Development (examples, commentary) 
• Purpose (see the Patterns and Purposes handout) 

Each of the following constitutes required paragraph 
Author Verb Main Idea 
 Camus, “Myth of Sisyphus” asserts we must each discover our own purpose 
 Zimbardo (“Time Paradox” video) … time perspective influences our sense of purpose 
 The Declaration of Independence … we find purpose in causes larger than ourselves 
 Kafka 1 (family, work, self) … we find purpose through self-interests, work, and family  
 Kafka 2 (changes from 1 to 2) … Gregor and others change in response to G’s condition 
 Kafka 3 (internal v external changes) …. our purpose is affected by internal and external changes 
 Kafka 4/Judt essay “Night” (loss) note that our purpose changes in response to loss and gain 
 Interview/Survey revealed differences of opinion about what matters most… 
 Damon Path to Purpose: Source(s) found our sense of purpose comes from different sources 
 Damon Path to Purpose: Types concluded people fall into distinct categories, beginning with “purposeful” 
 Damon Path to Purpose: Profiles identifies specific steps that help one achieve a path of purpose 
 Maslow in “Hierarchy of Needs” offers a different model, one that focuses on what motivates us  
 Research (Wikipedia: Purpose) suggests our idea of purpose is shaped by time, culture, and/or creed 
 Personal Reflections: Your Credo … while I agree with some that we are here to, I believe…(Why? So?) 
 Conclusion … In the beginning, we were told why we were here by…now we… 
 Introduction … Consider the idea of “purpose”––and why we wonder about it 
 Works Cited that is properly formatted, typed, complete (i.e., includes all the sources above and any others you used). 
 Sentence Outline for whole paper that follows example provided (about cell phones). 
 

Next Steps Research, perhaps read more books/articles, create and conduct interviews, figure out what you think about it, draw 
conclusions, and, eventually, write an introduction and conclusion to the whole draft. Then? Revise revise revise—
until you present, perfect, and submit your paper. 

1  http://www.sentientdevelopments.com/2009/06/top-10-existential-movies-of-all-time.html  

This is a useful place to start: Here you will find ten films (nearly all of which I have seen and can recommend) and, through others’ 
comments, many others. To this list, I would add Stranger Than Fiction, which features which features Will Ferrell and Maggie 
Gyllenhall.  
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Heart of Darkness Digital Paper 
Mr. Burke 
English 2AP 
Overview This paper draws on new aspects of writing such as hotlinks embedded in the text and 

other such interactive or multimedia features. The point is that writers increasingly 
must write using not only the traditional words, but images, sounds, video, and links. In 
his book Writing for the Information Age, Bruce Ross-Larson (2002) says such writing 
must be “light, layered, and linked” (1).  

Requirements To satisfy the requirements, students must: 
 Write a 3-5 page essay 
 Type the paper on the computer and format it appropriately 
 Format it according to MLA BHS Style Guide 
 Incorporate into your paper, where appropriate, hot links, images, video, or 

graphics. These should be incorporated into the paper, not tacked on or serving no 
evident purpose other than satisfying the requirements of this assignment. 

 Submit it to turnitin.com by 2/25 (tentative). I will access each paper through 
turnitin.com and read it as a digital paper (so the links are live). 

 Include a works cited with all appropriate sources, each properly formatted. If you 
access documents online and cite them, you must hot link them in your works 
cited, also, so the link goes directly to the source cited. 

 Turn in all drafts, revisions, and evidence of work—drafts, notes, etc.—with a hard 
copy of final draft on top on the designated date. 

Standards This assignment is aligned with the following English standards for college: 
• Consult and cite a variety of credible, appropriate sources. 
• Develop a compelling argument about a narrow subject appropriate to HOD. 
• Provide evidence (e.g., quotes, examples) that supports your argument. 
• Include and properly format in-text citations and works cited (at the end). 
• Use a range of media and means to convey your ideas most effectively. 

Topic The topic for this paper is up to you. You must revise as directed; keep all drafts and 
show evidence of change throughout the process. Here are some ideas and subjects 
that came out of our class discussion today: 
• Work 
• Othering 
• Power 
• Cognitive dissonance 
• Complexity Theory (and the others as well) 
• Ambition 
• Evil  
• Human nature 
• Morality 
• Order/Disorder 
• “The horror!” 

Links/Embeds A quick word about links and content––images, sound, or video––embedded in the 
text. Links come in at least two forms: required and optional. “Required” links take the 
reader to information/content that is necessary to understand what they have not yet 
read; “optional” links offer additional or background information for those unfamiliar 
with the subject. Be mindful of which type you are including and write your sentence 
so as to make it clear how the reader should respond. Other embedded content should 
be incorporated into (i.e., referred to, alluded to, used by) the paper seamlessly. 
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Burke	
  1	
  

Jim Burke 
AP English Lit 
Mr. Burke/Spring 2011 
February 21, 2011 

The Inferno of the Human Heart 

Sartre had it wrong when he had Inez in No Exit declare that “Hell is––other people” (1989, 

45); instead, she should have borrowed from Cassius who said that "the fault, dear Brutus, is 

not in our stars, but in ourselves" (Shakespeare 1.2.140). For it is in ourselves that we find 

these flaws, falling from the purity of our heart into the 

darkness of our own mind, where we can too easily “make a 

Heaven of Hell [and] a Hell of Heaven” (Milton 1.225). Here 

we see the mind’s ability to rationalize anything, even the 

most heinous act, with an intent that the heart cannot muster, 

governed as it is by the emotions of anger but also pity. One 

never steps straight to such terrible deeds; rather, such acts are 

the culmination of a series of small, incremental decisions, each 

one leading us further from ourselves until, like Dante, 

“midway through life’s journey, [we find ourselves] 

in dark woods, the right road lost” (1.1), an 

experience “so tangled and rough/and savage” (1.3) 

that “to tell about [it] is hard,” for “death is hardly 

more bitter”(1.5) to speak of than the “terror…that 

churned in [the] heart’s lake all through the night” 

(1.18) of our journey. It is this “terror” that turned 

Kurtz into a “Shadow—[a] wandering and 

tormented thing…utterly lost” (Conrad 1996, 106) inside the wilderness of his own mind and 

the dark fires of his own heart. It is the same “impenetrable darkness” that leaves but the 

“shade of the original Kurtz” (110), revealing to Kurtz—and Marlow—the same dark 

revelation that Gertrude finds when Hamlet makes his mother turn her eyes “into [her] very 

soul and there [she] sees such black and grained spots as will not leave their tinct” 

(Shakespeare 3.4.100). 

Journalist	
  Edward	
  R.	
  Murrow	
  (here	
  
played	
  by	
  D.Strathairn	
  in	
  Good	
  Night,	
  
and	
  Good	
  Luck),	
  reflects	
  on	
  how	
  Sen.	
  
Joseph	
  McCarthy	
  lost	
  his	
  way—and	
  
himself.	
  (Click	
  to	
  watch	
  video.)	
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Kite Runner Final Essay 
Mr. Burke/English 2CP  

Overview We have spent the last three weeks preparing for it in one way or another. You have the 
period today to show me (and yourself!) what you can do as a writer, reader, and thinker 
after a year’s worth of study. I expect great things but only because I know you are 
capable of them (and because I have seen you do them!). You have the whole period to 
write this paper and should use it to ensure it is your best work. 

Step One Find a computer and get out your book and notes. Set up all your goodies. 

Step Two Open a Microsoft Word document, and save it with this title: yourname_kr final 
essay.doc (e.g., jimburke_kr final essay.doc). 

Step Three Write an essay in which you examine one of the following relationships in the book The 
Kite Runner:  

• Amir and Hassan (friend to friend) 
• Amir and Baba (parent and child) 
• Amir and Assef (victim to aggressor/abuser/enemy) 
• Amir and himself 
• Amir/Baba and America/Afghanistan (adopted vs. homeland) 
• Hassan and Baba 
• Individual with past and present 

Begin by sketching out a plan or outline using your notes and the book to guide you. 
Then write an introduction, the body paragraphs, and a final conclusion. As you write, be 
sure that you: 

 Have good FODP throughout the whole paper and in each paragraph 
 Include specific examples and quotations from the paper 
 Explain how these examples or quotations relate to your main idea and why they are 

important (hint: Keep asking, “So what?”) 
 Show how the relationship changes over time and in response to different events  
 Use appropriate and effective transitions to clarify and emphasize your ideas 
 Have an introduction, body paragraphs, and a conclusion 
 Include a title on the first page 

 
Step Four Proofread and edit your paper as time allows. Put your name and the page numbers in the 

header. 
 
Step Five Print your paper and staple it; in the event that we have a problem with printing, open up 

School Loop and send it to me as an attachment so I can print it up later. 
 
Step Six Staple all your notes to back of paper and turn in your paper and the reflective 

bibliography assignment which is also due today 
 
Step Seven Turn in your copy of Kite Runner and any other books you may have. 

Step Eight Have a great summer 

Step Nine Do your summer reading 

Step Ten Visit me next year! 
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Reading Response: Angles of Vision 
English 2CP 
Overview This assignment asks you to read the book from a variety of “angles of vision.” What 

does this mean? You will choose a different topic to focus on for a few chapters, 
taking notes on and thinking about that subject, then writing a one-page paper about 
that subject using the guidelines below. 

 
Requirements This assignment asks you to: 

• Choose a topic from the list of possible subjects 
• Read the assigned chapters with that subject in mind 
• Take notes in your Reader’s Notebook (about that subject) as you read 

the chapters 
• Use these notes to write four one-page typed papers about that subject 

that follows the guidelines spelled out below 
 
Guidelines Each one-page paper should include: 

• Your name, the chapters, period, and date 
• An original title 
• Topic sentence that introduces the angle of vision 
• Textual Detail(s): Each paper must include a quotation or specific 

reference to a textual detail 
• Any examples or quotations must have a lead and follow-up discussion 

about the meaning of the quotation/example 
• Transitional sentence in which you make a connection between the 

text, your own experience or ideas, and your angle of vision 
• Concluding sentence 

 
Jim Burke 
Chapter 1-6  
3/5/08 

All the World Is a Classroom 
 

All the world is a classroom if we open our eyes to the lessons around us. Within the walls of a 
school one learns about language and laws, food and physics, history and health. Yet outside those walls 
we learn about relationships and values, taking these lessons from not only our parents, but also from 
our friends and the authors we study, the shows we watch, the people we meet. In Bless Me, Ultima, 
seven-year-old Antonio learns important lessons long before he shows up for his first day of school. 
From the curandera Ultima, who brings Antonio with her into the hills, he learns the power of plants to 
heal. She would teach him “to observe where the plant grew and how its leaves looked” (39), for Ultima 
believed that “even the plants had a spirit” (39). Through such lessons and conversations with Ultima, 
Antonio learned to respect “the presence” in nature. From Jason, Antonio learned about the “magic of 
letters,” a lesson he learned more fully from his teacher, Miss Maestas, who by lunchtime on the first 
day had taught him to write his name. Unfortunately, he also learned about “la tristesa de la vida” (the 
sadness of life) the same day from classmates who laughed at him and made him feel like an outcast. As 
with Tony, I have learned lessons from many teachers, some of whom cannot be found in schools. I 
learned early on, while not much older than Tony, that kids can be cruel. I was often beaten up by kids 
at my elementary school, an experience that taught me to be tough but also to be kind. Some teachers 
certainly taught me important lessons, though I often did not realize it at the time. Mr. Kitchener, for 
example, taught me to love writing and to appreciate the power of words by letting us write on 
typewriters in his backroom, an experience that made writing seem somehow exciting, special. And my 
father taught me how to make and fix things, spending long hours in the garage showing me how to cut 
and hammer, prep and paint as the summer evening passed. Such lessons remind us that everyplace is a 
classroom and anyone a teacher if we would simply open our eyes, step in, and allow ourselves to learn.  

Possible Topics 
• Family 
• Education 
• Faith 
• Duty 
• Growing up 
• Relationships 
• Stories 
• Evil 
• Dreams 
• Reputation 
• War 
• Honor 
• Conflict 
• Teachers 
• Choices 
• Nature 
• Wisdom 
• Parents 
• Siblings 
• Loss 
• Culture 

Chapters: 
1. 1-6 
2. 7-12 
3. 13-18 
4. 19-22 

 

Transitional 
sentence in 
which you make 
a connection 
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Annotated Sample: Angle of Vision Response 

Jim Burke 
Bless Me, Ultima 1-6 
March 13, 2008 
 

All the World Is a Classroom 

 

All the world is a classroom if we open our eyes to the lessons around us. Within the 

walls of a school one learns about language and laws, food and physics, history and health. 

Yet outside those walls we learn about relationships and values, taking these lessons from 

not only our parents, but also from our friends and the authors we study, the shows we 

watch, the people we meet. In Bless Me, Ultima, seven-year-old Antonio learns important 

lessons long before he shows up for his first day of school. From the curandera Ultima, 

who brings Antonio with her into the hills, he learns the power of plants to heal. She would 

teach him “to observe where the plant grew and how its leaves looked” (39), for Ultima 

believed that “even the plants had a spirit” (39). Through such lessons and conversations 

with Ultima, Antonio learned to respect “the presence” in nature. From Jason, Antonio 

learned about the “magic of letters,” a lesson he learned more fully from his teacher, Miss 

Maestas, who by lunchtime on the first day had taught him to write his name. 

Unfortunately, he also learned about “la tristesa de la vida” (the sadness of life) the same 

day from classmates who laughed at him and made him feel like an outcast. As with Tony, 

I have learned lessons from many teachers, some of whom cannot be found in schools. I 

learned early on, while not much older than Tony, that kids can be cruel. I was often beaten 

up by kids at my elementary school, an experience that taught me to be tough but also to be 

kind. Some teachers certainly taught me important lessons, though I often did not realize it 

at the time. Mr. Kitchener, for example, taught me to love writing and to appreciate the 

power of words by letting us write on typewriters in his backroom, an experience that 

made writing seem somehow exciting, special. And my father taught me how to make and 

fix things, spending long hours in the garage showing me how to cut and hammer, prep 

and paint as the summer evening passed. Such lessons remind us that everyplace is a 

classroom and anyone a teacher if we would simply open our eyes, step in, and allow 

ourselves to learn.  

Each AOV paper 
should have “an 
original title. 

Proper heading: 
name, title, 
chapters, date 

Topic sentence 
that introduces 
the AOV. 

Transitional 
sentence in 
which you make 
a connection 
between the 
text, your own 
experience or 
ideas, and your 
AOV. 

Concluding 
sentence (that 
connects back to 
your topic 
sentence). 

Textual details: 
Each paper must 
include a 
quotation or 
specific 
reference to a 
textual detail. 
Any quotations 
or examples 
must have a 
lead/introduction 
and follow-up to 
the quotation or 
example. 
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An Intellectual Investigation: Crime and Punishment 
Mr. Burke  
Spring 2011 
 
Overview Every book explores different subjects, but few do so with the depth and intensity of 

Dostoevsky’s Crime and Punishment. It is our interest in these subjects and our 
desire to answer the questions they raise that guides our inquiry. This assignment 
asks you to choose and focus on one of the following subjects as you read Crime and 
Punishment. You will do this on your own and as part of a group of people who have 
chosen the same subject. 

 
Requirements Each of you must, while reading Crime and Punishment: 

 Choose one of the topics listed below. If there are people who do not choose a 
topic other are studying, you can just become your own group. 

 Read with your chosen topic in mind; you can capture your ideas in whatever 
way works best for you (and will ensure that you are prepared to write the ten-
page paper outlined below): blog, notebook, online discussion group with others. 

 Investigate your subject online through Google Scholar, Knol, the Stanford 
[Online] Encyclopedia of Philosophy, The [Online] Dictionary of the History of 
Ideas, or other such insightful online sources or---try books, magazines! 

 Gather and generate ideas, connections, quotations, claims, insights about your 
topic as you read; capture these somewhere (notebook, blog, online discussion 
with group). Keep in mind that if your topic is, for example, “Emotions,” you are 
strongly encouraged to choose a small set of emotions or even one (e.g., love), 
and focus on that. Consider creating a “Commonplace Book.”  

 Annotate your copy of the text by underlining key passages and making notes in 
the margins. (Read with a pencil not a highlighter!) If you do not have your own 
copy to mark up, use sticky notes. 

 Participate in discussions in class and online (even if only for the purpose of 
collecting in one place a rich set of quotations and thoughts about your group’s 
subject from which you can draw later). 

 Write a ten-page paper in which you synthesize what Dostoevsky says and you 
have learned about your topic, drawing from your notes, annotations, and reading 
to support and illustrate your ideas. 

 Submit a works cited with all articles, websites, and related sources (MLA 
format); see the attached guidelines for the required paper re: sources. 

 
The Topics While each of the following subjects is distinct, they often share common ground. 

Regardless of the topic you choose, you should consider the subject from as many 
sides as possible while reading and thinking about it.  

 
Emotion Faith Strength Freedom 
Behavior Values  Transformation Health 
Idea(s) Law Relationships Meaning  

(The Good Life) 
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The Cycle of Learning, Life, and Literature 

Familiar, secure; 
know how the world 
works, what is true, 
and who you are. 

No longer know 
what is true, who is 
trustworthy; previous 
experiences do not 
apply; lack faith, 
guidance, direction. 

Adopt, accept, or develop 
new truths, perspectives on 
what is true or important, 
who or what you are, and 
what you value most. 
“Wisdom through 
suffering.” 

INTERRUPTION! 
An person, experience, 
discovery, or event that 
threatens or destroys 
foundations of truth, 
identity, or security. See 
“Black Swan” theory. 

INTERVENTION 
A person, experience, or 
idea leads to new insights 
about what is true, 
important, or right. Often 
involves a guide to help 
one cross over to new 
role, perspective, or way of 
living. 

• Home 
• Language 
• Identity 
• Position 
• Condition 
• Belief 

• Homeless 
• Exile 
• Fall 
• Revelation 
• Illness 
• Discovery 
• Change 
• Emotion(s) 
• Loss 

• Acceptance 
• Perspective 
• Values 
• Expectations 
• Understanding 
• Truth 
• Position 

INTERNALIZATION 
Accept and inhabit this new 
identity, belief, or 
condition; it becomes your 
reality until next disruption. 

NEW ORIENTATION 

ORIENTATION 

DISORIENTATION 

Note: While the work here is my own, it stems from the ideas of Walter Brueggemann and Joseph Campbell, 
particularly Brueggemann’s work Spirituality in the Psalms, and Campbell’s Hero with a Thousand Faces. 

 

Innocence  

Suffering Knowledge 

Wisdom  
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Power: An Opinionairre 
1. Far	
  better	
  to	
  think	
  historically,	
  to	
  remember	
  the	
  lessons	
  of	
  the	
  past.	
  Thus,	
  far	
  better	
  to	
  conceive	
  of	
  

power	
  as	
  consisting	
  in	
  part	
  of	
  the	
  knowledge	
  of	
  when	
  not	
  to	
  use	
  all	
  the	
  power	
  you	
  have.	
  Far	
  better	
  to	
  
be	
  one	
  who	
  knows	
  that	
  if	
  you	
  reserve	
  the	
  power	
  not	
  to	
  use	
  all	
  your	
  power,	
  you	
  will	
  lead	
  others	
  far	
  
more	
  successfully	
  and	
  well.	
  

Bartlett	
  Giamatti	
  (1938	
  -­‐	
  1989),	
  President	
  of	
  Yale	
  University	
  
2. Nearly	
  all	
  men	
  can	
  stand	
  adversity,	
  but	
  if	
  you	
  want	
  to	
  test	
  a	
  man's	
  character,	
  give	
  him	
  power.	
  

Abraham	
  Lincoln	
  (1809	
  -­‐	
  1865)	
  
3. You	
  see	
  what	
  power	
  is	
  -­‐	
  holding	
  someone	
  else's	
  fear	
  in	
  your	
  hand	
  and	
  showing	
  it	
  to	
  them!	
  

Amy	
  Tan	
  (1952	
  -­‐	
  )	
  
4. The	
  sole	
  advantage	
  of	
  power	
  is	
  that	
  you	
  can	
  do	
  more	
  good.	
  

Baltasar	
  Gracian,	
  The	
  Art	
  of	
  Worldly	
  Wisdom,	
  1647	
  
5. To	
  know	
  the	
  pains	
  of	
  power,	
  we	
  must	
  go	
  to	
  those	
  who	
  have	
  it;	
  to	
  know	
  its	
  pleasures,	
  we	
  must	
  go	
  to	
  

those	
  who	
  are	
  seeking	
  it.	
  
Charles	
  Caleb	
  Colton	
  (1780	
  -­‐	
  1832),	
  Lacon,	
  1825	
  

6. Let	
  not	
  thy	
  will	
  roar,	
  when	
  thy	
  power	
  can	
  but	
  whisper.	
  
Dr.	
  Thomas	
  Fuller	
  (1654	
  -­‐	
  1734),	
  Gnomologia,	
  1732	
  

7. Ultimately,	
  the	
  only	
  power	
  to	
  which	
  man	
  should	
  aspire	
  is	
  that	
  which	
  he	
  exercises	
  over	
  himself.	
  
Elie	
  Wiesel	
  (1928	
  -­‐	
  )	
  

8. It	
  is	
  when	
  power	
  is	
  wedded	
  to	
  chronic	
  fear	
  that	
  it	
  becomes	
  formidable.	
  
Eric	
  Hoffer	
  (1902	
  -­‐	
  1983),	
  The	
  Passionate	
  State	
  of	
  Mind,	
  1954	
  

9. Be	
  fit	
  for	
  more	
  than	
  the	
  thing	
  you	
  are	
  now	
  doing.	
  Let	
  everyone	
  know	
  that	
  you	
  have	
  a	
  reserve	
  in	
  
yourself;	
  that	
  you	
  have	
  more	
  power	
  than	
  you	
  are	
  now	
  using.	
  If	
  you	
  are	
  not	
  too	
  large	
  for	
  the	
  place	
  you	
  
occupy,	
  you	
  are	
  too	
  small	
  for	
  it.	
  

James	
  A.	
  Garfield	
  (1831	
  -­‐	
  1881)	
  
10. One	
  person	
  with	
  a	
  belief	
  is	
  equal	
  to	
  a	
  force	
  of	
  99	
  who	
  have	
  only	
  interests.	
  

John	
  Stuart	
  Mill	
  (1806	
  -­‐	
  1873)	
  
11. The	
  secret	
  of	
  all	
  power	
  is	
  -­‐	
  save	
  your	
  force.	
  If	
  you	
  want	
  high	
  pressure	
  you	
  must	
  choke	
  off	
  waste.	
  

Joseph	
  Farrell	
  
12. If	
  power	
  was	
  an	
  illusion,	
  wasn't	
  weakness	
  necessarily	
  one	
  also?	
  

Lois	
  McMaster	
  Bujold,	
  A	
  Civil	
  Campaign,	
  1999	
  
13. Power	
  tends	
  to	
  corrupt,	
  and	
  absolute	
  power	
  corrupts	
  absolutely.	
  

Lord	
  Acton,	
  Letter	
  to	
  Bishop	
  Mandell	
  Creighton,	
  1887	
  
14. The	
  highest	
  proof	
  of	
  virtue	
  is	
  to	
  possess	
  boundless	
  power	
  without	
  abusing	
  it.	
  

Lord	
  Macaulay,	
  review	
  of	
  Lucy	
  Aikin,	
  'Life	
  and	
  Writings	
  of	
  Addison,'	
  1943	
  
15. Most	
  powerful	
  is	
  he	
  who	
  has	
  himself	
  in	
  his	
  own	
  power.	
  

Seneca	
  (5	
  BC	
  -­‐	
  65	
  AD)	
  
16. Knowledge	
  is	
  power.	
  

Sir	
  Francis	
  Bacon	
  (1561	
  -­‐	
  1626),	
  Religious	
  Meditations,	
  Of	
  Heresies,	
  1597	
  
17. We	
  thought,	
  because	
  we	
  had	
  power,	
  we	
  had	
  wisdom.	
  

Stephen	
  Vincent	
  Benet	
  (1898	
  -­‐	
  1943),	
  Litany	
  for	
  Dictatorships,	
  1935	
  
18. We	
  have,	
  I	
  fear,	
  confused	
  power	
  with	
  greatness.	
  

Stewart	
  L.	
  Udall	
  (1920	
  -­‐	
  ),	
  commencement	
  address,	
  Dartmouth	
  College,	
  June	
  13,	
  1965	
  
19. An	
  honest	
  man	
  can	
  feel	
  no	
  pleasure	
  in	
  the	
  exercise	
  of	
  power	
  over	
  his	
  fellow	
  citizens.	
  

Thomas	
  Jefferson	
  (1743	
  -­‐	
  1826),	
  letter	
  to	
  John	
  Melish,	
  January	
  13,	
  1813	
  
20. The	
  love	
  of	
  liberty	
  is	
  the	
  love	
  of	
  others;	
  the	
  love	
  of	
  power	
  is	
  the	
  love	
  of	
  ourselves.	
  

William	
  Hazlitt	
  (1778	
  -­‐	
  1830)	
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Responding to Research  
Beating the Odds: Teaching Middle and High School Students to Read and Write Well 
by Judith Langer (http://cela.albany.edu) 
 
Feature One: Students learn skills and knowledge in multiple lesson types. 

 Provide overt, targeted instruction and review as models for peer and self-evaluation 
 Teach skills, mechanics, or vocabulary that can be used during integrated activities such as 

literature discussions 
 Use all three kinds of instruction to scaffold ways to think and discuss (e.g., summarizing, 

justifying answers, and making connections) 
Feature Two: Teachers integrate test preparations into instruction. 

 Analyze the demands of a test 
 Identify connections to the standards and goals 
 Design and align curriculum to meet the demands of the test 
 Develop instructional strategies that enable students to build the necessary skills 
 Ensure that skills are learned across the year and across grades 
 Make overt connections between and among instructional strategies, tests, and current learning 
 Develop and implement model lessons that integrate test preparation into the curriculum 

Feature Three: Teachers make connections across instruction, curriculum, grades, and life. 
 Make overt connections between and across the curriculum, students' lives, literature, and 

literacy 
 Plan lessons that connect with each other, with test demands, and with students' growing 

knowledge and skills 
 Develop goals and strategies that meet students' needs and are intrinsically connected to the 

larger curriculum 
 Weave even unexpected intrusions into integrated experiences for students 

Feature Four: Students learn strategies for doing the work. 
 Provide rubrics that students review, use, and even develop 
 Design models and guides that lead students to understand how to approach each task 
 Supply prompts that support thinking 

Feature Five: Students are expected to be generative thinkers. 
 Explore texts from many points of view (e.g., social, historical, ethical, political, personal) 
 Extend literary understanding beyond initial interpretations 
 Research and discuss issues generated by literary texts and by student concerns 
 Extend research questions beyond their original focus 
 Develop ideas in writing that go beyond the superficial 
 Write from different points of view 
 Design follow-up lessons that cause students to move beyond their initial thinking. 

Feature Six: Classrooms foster cognitive collaboration. 
 Students work in small and large groups to 

 Share their ideas and responses to literary texts, questions, etc. 
 Question and challenge each others' ideas and responses 
 Create new responses 

 Teachers provide support during discussions and group work by 
 Moving from group to group 
 Modeling questions and comments that will cause deeper discussion and analysis 
 Encouraging questions and challenges that cause students to think more deeply 
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RECOMMENDED RESOURCES BY JIM BURKE 
You will find links to each book, program, or report on my website: www.englishcompanion.com. Also, 
a link to the handouts for today’s workshop is on the homepage of the website for easy access and to 
share these resources with colleagues in your school or department. 
 
BOOKS 

Heinemann (www.heinemann.com) and (www.50essentiallessons.com) 
• What’s the Big Idea? Improving Reading, Writing, and Thinking Through Inquiry (2010) 
• The English Teacher’s Companion: A Complete Guide (2008) 
• 50 Essential Lessons: Tools and Techniques for Teaching English Language Arts (2007) 
• Letters to a New Teacher: A Month-by-Month Guide to the Year Ahead (2006) 
• ACCESSing School: Teaching Struggling Readers to Achieve Academic and Personal Success (2005) 
• The Teacher’s Daybook: Time to Teach • Time to Learn • Time to Live (2005) 
• School Smarts: Teaching the Four Cs of Academic Success (2004) 
• Writing Reminders: Tools, Tips, and Techniques (2003) 
• Tools for Thought: Graphic Organizers for Your Classroom (2002) 
• Reading Reminders: Tools, Tips, and Techniques (2001) 
• Illuminating Texts: How to Teach Students to Read the World (2001) 
• I’ll Grant You That: A Step-by-Step Guide to Finding Money (2000) 
• I Hear America Reading: Why We Read • What We Read (1999) 

 
First Choice Education Group (www.curriculumassociates.com) 
• Academic Workout: Reading and Language Arts Grades 6-8 (2006) 
• Academic Workout: Reading and Language Arts Grades 9-10 (2007) 

 
Great Source Education Group (www.greatsource.com) 
• Reader’s Handbook: A Student Guide for Reading and Learning (2002) 

 
Scholastic (www.scholastic.com) 
• The Teacher’s Essential Guide to Classroom Management (November 2007) 
• The Teacher’s Essential Guide to Effective Instruction (Spring 2008) 
• The Teacher’s Essential Guide to Content Area Writing (Fall 2008) 
• The Teacher’s Essential Guide to Content Area Reading (Fall 2009) 

 
Holt McDougal (http://www.mcdougallittell.com/ml/) 
• Literature (English Language Arts series, 6-12, 2008) 

 
ONLINE RESOURCES 
• Website: www.englishcompanion.com 
• Blog: jimburke.typepad.com 
• Twitter: www.twitter.com/englishcomp 
• Delicious: jburke1129 
• Ning: www.englishcompanion.ning.com 
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